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Mission Statement
Big Bend Community College delivers lifelong learning through
commitment to student success, excellence in teaching and
learning, and community engagement.

BBCC Board of Trustees’ Ends Statements
The BBCC Board of Trustees provides policy direction through the following Ends
Statements derived from the college Mission. The Ends Statements are implemented
through the BBCC Academic Master Plan.
E-1 Mission
BBCC delivers lifelong learning through committment to student success, excellence in
teaching and learning, and community engagement.
E-2 Student Success
BBCC provides the diverse population of its entire district with access to opportunities,
assists students in completion of their goals, and develops skills for lifelong learning.
E-3 Excellence in Teaching and Learning
BBCC supports innovation, variety, and creativity; maintains high academic and industry
standards; and supports professional development for continued growth.
E-4 Community Engagement
BBCC supports economic development by nurturing community and industry partnerships
and support to the college to enhance access and service to our district population.
E-5 Integrity and Stewardship
BBCC acts as a responsible steward of resources by promoting accountability,
sustainability, ethics and honesty, and prudent resource management to provide quality
and affordable resources to the diverse population of our service district.
E-6 Inclusion and Climate
BBCC provides and maintains a climate of inclusiveness for students, employees, and
partners by maintaining a safe learning environment and promoting cultural inclusiveness,
understanding, and respect by embracing diversity, access, opportunity, and equity.

BBCC Core Themes

Student Success
Excellence in Teaching and Learning
Community Engagement
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Introduction
The following report contains institutional information and data intended to help inform the college’s
annual planning and budgeting process. The report will also be used to determine if the college is
fulfilling its mission. This information allows the Board of Trustees, faculty, and staff to assess how well
the college is meeting each objective under the three Core Themes of Student Success, Excellence in
Teaching and Learning, and Community Engagement. When you review this information what
conclusions do you draw and how can these conclusions direct the work in your area or direction the
college should take?

Overview on the data and information
This report contains multiple changes from prior years. The indicators were reviewed and updated to
provide more concise and meaningful information. Where possible, baselines were established based
on a three-year rolling average (2009-10, 2010-11, and 2011-12) which is consistent with practices at the
State Board. These years were selected to compare progress since our last comprehensive accreditation
evaluation in 2012. Additionally, targets were adopted for many indicators showing the level of
performance the college wants to reach by 2020, when the college will experience its next
comprehensive accreditation evaluation. Also following State Board practices, students were grouped
by race/ethnicity into one of two groups: A/W (Asian and/or white) and HUG (Historically
Underrepresented Groups – African American, Native American, Native Hawaiian/Pacific Islander and
Hispanic). This student grouping allows the college to determine if there are achievement gaps between
Asian and/or white students versus Historically Underrepresented Groups (students who have
historically not progressed at the same levels) and make changes to close achievement gaps.
The data that is provided through the state’s Student Achievement Initiative, which tracks student
progress and success, contains data through the 2015-16 academic year. When the 2016-17
information becomes available from the state it will be shared with the college community.
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Mission Fulfillment Outline
Big Bend Community College, 2017-2018

Core Theme Student Success: BBCC provides access to programs and services
that meet the needs of our service district.
Objectives
1.1 BBCC provides access to
programs and services
that meet the
educational needs of our
students and prospective
students

Indicators
1.1a SAI points:
• ABE transition to college
• 1st 15 credits
• 1st 30 credits
• 1st 45 credits
• Retention
• Dev Math to college level
• Dev English to college level
1.1b Spring Enrollment Survey satisfaction
of those who used the service
1.1c Admissions survey of students who
recently applied
1.1d Outreach survey (AmeriCorps,
Outreach Coordinator, etc.)

Actions or Decisions
Is BBCC offering the programs
and services needed by its
current and future students or
does it need to make changes
to them?

1.2 Use of services correlates
with success, retention,
and completion

1.2a Course success rates based on
students’ use of the Writing Center, SI,
tutoring
1.2b SAI retention & completion points
based on students’ use of or participation in:
STEM Center, Student Success Center,
Disability Support Services, Viking
Orientation, Workforce Education Services
1.2c Spring Enrollment Survey use of
services

Does BBCC need to make
adjustments to its services to
improve student success,
retention or completion?

1.3 Students are prepared to
graduate and to transfer
or to seek employment

1.3a IPEDS graduation rates
1.3b IPEDS transfer rates
1.3c Former Workforce Education and
Transfer Student Survey responses about
quality of education
1.3d Employment data
1.3e SAI completion points

Does BBCC need to make
changes to better help students
graduate, transfer or secure
employment?
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Core Theme Excellence in Teaching and Learning: BBCC supports innovation,
variety, and creativity; maintains high academic and industry standards; and
supports professional development for continued growth.
Objectives
2.1 BBCC implements
innovation and creativity
in programs and services

Indicators
2.1a Spring Enrollment Survey responses
related to advising and student engagement
2.1b Assessment of Student Learning
Outcomes – innovative course-level items
2.1c Percent of departments completing
department indicator worksheets

Actions or Decisions
Is BBCC engaging students
enough?
Are the changing advising
efforts meeting student needs?
How can instruction at the
course level be improved to
better facilitate learning?
Are departments engaged in
continuous improvement
efforts?

2.2 BBCC helps students
attain high academic
standards

2.2a External certification rates
2.2b Course success rates by modality and
time of day
2.2c Gen Ed Assessment
2.2d Program Assessment
2.3a Employee generated professional
development topics
2.3b BBCC professional development
offerings
2.3c Evaluation of professional
development

How can academic programs
improve to better facilitate
learning?

2.3 BBCC supports
professional
development for faculty
and staff in order to
improve student
engagement and
outcomes
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Core Theme Community Engagement: BBCC supports economic development
nurtures community and industry partnerships, and acts as a responsible
steward of resources.
Objectives
3.1 BBCC works with
community and industry
partners to support
economic development

3.2 BBCC works with K-12 &
university partners to
provide educational
opportunities

Indicators
3.1a Employer Survey responses related to
needed training and how/when to offer the
training
3.1b Align economic sectors with BBCC
programs, CBIS offerings, and testing
services
3.2a National Student Clearinghouse
transfer data
3.2b Percent of local high school graduates
attending BBCC
3.2c Running Start and College in the High
School enrollments
3.2d Outreach survey (area schools)

Actions or Decisions
Does BBCC need to change its
noncredit and for credit
offerings to meet the needs of
the local economy?

Does BBCC need to better
facilitate the transition of
students from K-12 to BBCC to
key university partners?
Does BBCC need to make
changes to increase the
percentage of local high school
graduates that enroll in BBCC?

3.3 BBCC practices
responsible use of
resources, including fiscal
and natural resources

3.3a Hazardous materials management
3.3b Energy Use Index (EUI) tied to current
and future projects
3.3c Paper and plastic use
3.3d Clean audits

Is BBCC appropriately
managing hazardous waste,
physical and fiscal resources?
Is BBCC reducing its use of
nonrenewable resources?

3.4 BBCC provides an
inclusive environment for
students, employees, and
partners in order to
sustain a vibrant
community

3.4a ICAT responses related to equity
3.4b Spring Enrollment Survey responses
related to inclusion
3.4c Degree to which employee
demographics reflect student body
demographics

Does BBCC need to make
changes to better serve all
groups within its diverse
student body and to support its
employees?
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Core Theme: Student Success – BBCC provides access to
programs and services that meet the needs of our service
district
Objective 1.1 BBCC provides access to programs and services that meet the
educational needs of our students and prospective students
Indicator 1.1a Student Achievement Initiative (SAI) points
To increase student progression and completions, the Washington State Board for Community and
Technical Colleges (SBCTC) developed the Student Achievement Initiative (SAI) to track and analyze
student progress and success. The SAI framework is based on research conducted by the community and
technical college system and the Community College Research Center (CCRC) at Columbia University
that identified key achievement levels students must meet to successfully complete degrees and
certificates. Colleges are awarded SAI points for each student who reaches specific achievement levels.
For more information go to the SBCTC’s Student Achievement Initiative webpage.
Colleges are awarded funds based on SAI points earned. Nine percent (9.2%) of the college’s 2017/18
state-funded operating budget is based on money earned from SAI points.
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Indicator 1.1a Student Achievement Initiative (SAI) points (ABE to college transition)
This chart represents the percentage of all former Adult Basic Education (ABE) students who
transitioned into Transfer or Workforce programs in the same year. This measure does not take into
account how long students were in ABE.
Percent of ABE population earning SAI points - ABE to college transition
2012-13
A/W
10%
HUG
26%
Ethnicity not reported
21%
Overall
21%
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2013-14
12%
12%
3%
11%

2014-15
5%
9%
9%
8%

2015-16
4%
13%
5%
8%

2016-17
27%
8%
8%
13%
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Indicator 1.1a Student Achievement Initiative (SAI) points (first 15 college-level points)
The college is awarded a point when a student earns 15 cumulative college-level credits (at least five of
which must be earned in the current academic year). Additional points are earned when current or
previous basic skills students reach this achievement level. This chart represents all enrolled students in
a given year including those who have already earned 15 college-level credits; therefore, the college can
only earn points for this achievement level for some of our students.

Percent of population earning SAI points - 1st 15 college-level credits
A/W
HUG
Ethnicity not reported
Overall
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2012-13
27%
15%
21%
21%

2013-14
28%
18%
18%
23%

2014-15
29%
21%
12%
24%

2015-16
28%
21%
7%
22%

2016-17
28%
22%
9%
23%
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Indicator 1.1a Student Achievement Initiative (SAI) points (first 30 college-level points)
The college is awarded a point when a student earns 30 cumulative college-level credits (at least five of
which must be earned in the current academic year). Additional points are earned when current or
previous basic skills students reach this achievement level. This chart represents all enrolled students in
a given year including those who have already earned 30 college-level credits; therefore, the college can
only earn points for this achievement level for some of our students.

Percent of population earning SAI points - 1st 30 college-level credits
2012-13
A/W
23%
HUG
14%
Ethnicity not reported
10%
Overall
18%
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2013-14
23%
13%
15%
18%

2014-15
24%
17%
8%
19%

2015-16
26%
17%
7%
20%

2016-17
23%
19%
5%
19%
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Indicator 1.1a Student Achievement Initiative (SAI) points (first 45 college-level points)
The college is awarded a point when a student earns 45 cumulative college-level credits (at least five of
which must be earned in the current academic year). Additional points are earned when current or
previous basic skills students reach this achievement level. This chart represents all enrolled students in
a given year including those who have already earned 45 college-level credits; therefore, the college can
only earn points for this achievement level for some of our students.

Percent of population earning SAI points - 1st 45 college-level credits
A/W
HUG
Ethnicity not reported
Overall
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2012-13
20%
10%
3%
15%

2013-14
15%
10%
8%
12%

2014-15
18%
10%
5%
14%

2015-16
19%
14%
3%
15%

2016-17
18%
13%
4%
14%
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Indicator 1.1a Student Achievement Initiative (SAI) points (retention point)
The college is awarded a point when a student reaches at least one achievement level during the current
year and was enrolled in the previous year. The college can be awarded points for this progress over
multiple years. This chart represents all enrolled students in a given year including those who were not
enrolled in the previous year; therefore, the college can only earn points for this achievement level for
some of our students.

Percent of population earning SAI points - Retention point
2012-13
A/W
35%
HUG
27%
Ethnicity not reported
6%
Overall
30%
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2013-14
31%
28%
19%
29%

2014-15
33%
27%
9%
28%

2015-16
34%
30%
11%
30%

2016-17
34%
31%
12%
30%
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Indicator 1.1a Student Achievement Initiative (SAI) points (developmental math to collegelevel math points)
The college is awarded a point when a student completes a college level math course or Symbolic Logic
during the current year and completed the highest level of pre-college math in the previous year. If a
student completes both the highest level of pre-college math and a college level math in the same year,
the college is awarded additional points. Additional points are earned when current or previous basic
skills students reach this achievement level. This chart represents all enrolled students in a given year
including those not enrolled in math classes; therefore, the college can only earn points for this
achievement level for some of our students.

Percent of population earning SAI points - Developmental math to collegelevel math
2012-13 2013-14 2014-15 2015-16 2016-17
A/W
11%
10%
10%
12%
11%
HUG
6%
6%
9%
10%
8%
Ethnicity not reported
2%
3%
4%
2%
1%
Overall
8%
8%
9%
10%
8%
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Indicator 1.1a Student Achievement Initiative (SAI) points (developmental English to collegelevel English points)
The college is awarded a point when a student completes a college level English course during the
current year and completed the highest level of pre-college English in the previous year. If a student
completes both the highest level of pre-college English and a college level English in the same year, the
college is awarded additional points. Additional points are earned when current or previous basic skills
students reach this achievement level. This chart represents all enrolled students in a given year
including those not enrolled in English classes; therefore, the college can only earn points for this
achievement level for some of our students.

Percent of population earning SAI points - Developmental English to
college-level English
2012-13 2013-14 2014-15 2015-16 2016-17
4%
2%
A/W
5%
5%
4%
HUG
7%
7%
6%
5%
5%
1%
1%
1%
Ethnicity not reported
1%
2%
3%
4%
Overall
5%
6%
5%
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Indicator 1.1b Spring Enrollment Survey satisfaction of those who used the service
The Spring Enrollment Survey (SES) is an online in-house survey given to all students enrolled in spring
quarter classes. Most students will have been enrolled one or two quarters at BBCC and experienced
different programs and services. In 2017, 362 students responded (14% of the overall student
population in spring 2017). The results of the 2017 SES apply to Academic/Transfer and Workforce
Education students only due to the lack of Adult Basic Education (ABE) students’ responses. This year,
we will look into ways to gather ABE students’ feedback.
Students were asked to rate their satisfaction with the specified services on a five-point scale ranging
from Very Satisfied (5) to Very Dissatisfied (1). Overall satisfaction level for a given service in the charts
that follow is the total of responses Very Satisfied (5) to Satisfied (3).
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Indicator 1.1b Spring Enrollment Survey satisfaction of those who used the service (student
services areas)
This chart represents overall satisfaction with student services areas in 2017. The target for student
satisfaction in all areas is 95 percent.

Mission Fulfillment Workbook 2018 v.2

15

Indicator 1.1b Spring Enrollment Survey satisfaction of those who used the service
(instructional support)
This chart represents overall satisfaction with instructional support areas in 2017. The target for student
satisfaction in all areas is 95 percent.
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Indicator 1.1b Spring Enrollment Survey satisfaction of those who used the service
(administrative support)
This chart represents overall satisfaction with administrative support areas in 2017. The target for
student satisfaction in all areas is 95 percent.
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1.1c Admissions survey of students who recently applied
BBCC seeks to help students successfully navigate the college system, engage in campus resources, and
develop the skills to effectively advocate for themselves, create an educational plan, and make effective
decisions concerning their program of study and career goals. A review of BBCC student performance
data shows that we can improve in overall student persistence and completion rates. Additionally,
many BBCC students show characteristics that put them at risk of completing a program of
study. Successful students recommend new students attend Viking Orientation, enroll in a College
Success Skills (CSS) class, make connections with faculty and staff, develop an educational plan when
they first get to campus, and utilize college support resources (feedback from Latino/a Student Focus
Groups, 2016). This feedback aligns with employee suggestions of intentionally building relationships
with students and improving the college’s advising program.
One strategy to improve student success is to group all academic programs into areas of interest. This
will help new students select a program of study and inform college decisions related to outreach,
advising, and other student supports. To help students select a program of study as early as possible,
BBCC updated the new student intake process to include career exploration and selection of a program
or area of interest. In support of New Student Registration (NSR) for winter quarter 2018, admissions
staff asked students to complete a career interest inventory/assessment before attending NSR, allowing
college advisors to help students make more intentional and effective decisions regarding their
academic journey. Counts of students interested in specific areas of interest from this effort are shown
in Table 1.
Table 1 Results of career interest assessment for winter 2018 New Student Registration

Area of Interest and Program (if provided)
Aviation
Aviation Maintenance
Business
Business (general)
Medical Billing
Business, Transfer
Healthcare
Healthcare (general)
Medical Assistant
Nursing
Vet Medicine
Industry, Manufacturing, and Trades
Industry, Manufacturing, and Trades (general)
Automotive
Information Systems Technology
Maintenance
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Number of
Students
1
1
9
3
1
5
19
5
2
11
1
10
1
1
4
1
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Area of Interest and Program (if provided)
Welding
STEM
STEM (general)
Biology
Civil Engineering
Computer Science
Forensic Science/Pathology
Architect
The Arts, Education, and Human Services
The Arts, Education, and Human Services (general)
Mortuary Science
Criminal Justice
Criminal Justice (non-transfer)
Early Child Care
Psychology
Social Work
General Studies
Undecided
Undecided (transfer)

Mission Fulfillment Workbook 2018 v.2

Number of
Students
3
12
1
3
1
5
1
1
12
5
1
2
1
1
1
1
1
5
1
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Indicator 1.1d Outreach survey (AmeriCorps, Outreach Coordinator, etc.)
BBCC developed an outreach survey for potential students that will allow the college to determine
interest levels in various educational programs and student services. This information will allow the
college to anticipate potential students’ educational interests and direct them to services that will meet
their needs.
In fall 2017, 161 surveys were collected from potential BBCC students. Forty-two (42) of these were
from community members. Counts of community members interested in specific programs or student
services are displayed in Table 2 (community members could select more than one item on the survey).
Table 2 Results of Fall 2017 Outreach Survey – community members

Program or Student Service* of Interest
Aviation
Aviation (general)
Aviation Maintenance Technology
Business
Accounting
Agriculture
Healthcare
Medical Assistant
Nursing
Industry, Manufacturing, and Trades
Automotive
Commercial Driver’s License
Early Childhood Education
Information Systems Technology
Welding
STEM
Computer Science
The Arts, Education, and Human Services
Criminal Justice
Transfer degree
Dual Enrollment
Adult Basic Education
Student Services*

*All student services areas are grouped together
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Number of Interested
Community Members
3
1
2
10
2
8
14
8
6
25
8
7
3
2
5
3
3
2
2
2
1
36
12
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Objective 1.2 Use of services correlates with success, retention, and completion
Indicator 1.2a Course success rates based on students’ use of the Writing Center,
Supplemental Instruction (SI), Tutoring
The Student Success Center, Writing Center, and STEM Center offer students support in classes through
tutoring, supplemental instruction (SI), paper writing and editing, access to resources, space to study
and do homework, and engage with other students. These services are designed to help students
successfully complete their courses.
The following chart represents the 2016-17 course success rates of students accessing services, overall
and in the specified locations. Information about the student, the services sought, and the course(s) for
which they seek help is collected at the time students visit the centers. These data represent all classes
for which students sought help; therefore, students may be represented more than once. Course
success is defined as earning a 2.0 grade point or higher (or a “pass” grade) in the class and includes
withdrawals in the calculation.
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Indicator 1.2b SAI retention and completion points based on students’ use of or participation
in STEM Center, Student Success Center, or Viking Orientation
The Student Success Center, Writing Center, and STEM Center offer students support in classes through
tutoring, supplemental instruction, paper writing and editing, access to resources, space to study and do
homework, and engage with other students. Viking Orientation helps students learn about services and
how to navigate college processes. All of these are designed to help students successfully complete
their courses, stay enrolled, and complete a certificate or degree.

Indicator 1.2b SAI retention points based on use of STEM Center, Student Success Center, and
Writing Center
The college is awarded a point when a student reaches at least one achievement level during the current
year and was enrolled in the previous year. The college can be awarded points for this progress over
multiple years. This chart represents all enrolled students in a given year including those who were not
enrolled in the previous year; therefore, the college can only earn points for this achievement level for
some of our students.
Because students using one service center are likely to also use the other centers and because of the
fact that the SAI retention point is not specific to any one course or service, the combined effect of the
STEM Center, Student Success Center, and Writing Center are provided for this indicator.
Percent of students who used a student service center and earned the SAI
Retention Point
2012-13 2013-14 2014-15 2015-16 2016-17
42%
43%
A/W
43%
43%
47%
HUG
49%
48%
51%
49%
43%
Ethnicity not reported
12%
30%
33%
26%
55%
46%
43%
Overall
46%
45%
48%
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Indicator 1.2b SAI completion points based on use of STEM Center, Student Success Center,
and Writing Center
The college is awarded a point when a student earns a certificate or degree. Only awards earned during
the academic year are counted. Additional points are earned when current or previous basic skills
students reach this achievement level. This chart represents all enrolled students in a given year
including those who are not near completion; therefore, the college can only earn points for this
achievement level for some of our students.

Percent of students who used a student service center and earned the SAI
Completion Point in the same year
2012-13 2013-14 2014-15 2015-16 2016-17
A/W
15%
15%
16%
19%
21%
HUG
9%
7%
14%
14%
19%
Ethnicity not reported
6%
17%
25%
21%
27%
Overall
12%
11%
15%
16%
20%
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Indicator 1.2b SAI retention points based on attendance at Viking Orientation
The college is awarded a point when a student reaches at least one achievement level during the current
year and was enrolled in the previous year. The college can be awarded points for this progress over
multiple years. This chart represents all enrolled students in a given year including those who were not
enrolled in the previous year; therefore, the college can only earn points for this achievement level for
some of our students.

Percent of students who earned the SAI Retention Point and had attended
Viking Orientation the prior fall
2012-13 2013-14 2014-15 2015-16 2016-17
A/W
56%
62%
64%
56%
61%
HUG
52%
57%
63%
58%
59%
Ethnicity not reported
20%
39%
55%
35%
54%
Overall
54%
59%
63%
56%
60%
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Indicator 1.2c Spring Enrollment Survey use of services
The Spring Enrollment Survey (SES) is an online in-house survey given to all students enrolled in spring
quarter classes. Most students will have been enrolled one or two quarters at BBCC and experienced
different programs and services. In 2017, 362 students responded (14% of the overall student
population in spring 2017). The results of the 2017 SES apply to Academic/Transfer and Workforce
Education students only due to the lack of Adult Basic Education (ABE) students’ responses. This year
we will look into ways to gather ABE students’ feedback.

Indicator 1.2c Spring Enrollment Survey use of services (student services areas)
The following chart represents students who reported having used student services areas one or more
times a quarter in 2017.
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Indicator 1.2c Spring Enrollment Survey use of services (instructional support)
The following chart represents students who reported having used instructional support areas one or
more times a quarter in 2017.
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Indicator 1.2c Spring Enrollment Survey use of services (administrative support)
The following chart represents students who reported having used administrative support areas one or
more times a quarter in 2017.
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Objective 1.3 Students are prepared to graduate and to transfer or to seek
employment
Indicators 1.3a and 1.3b IPEDS graduation and/or transfer rates
The Integrated Postsecondary Education Data System (IPEDS) is a system of interrelated surveys
conducted annually by the National Center for Education Statistics (NCES) within the U.S. Department of
Education. IPEDS cohorts are fall cohorts consisting of full-time, first-time degree/certificate-seeking
students who are tracked for three years (i.e. 150% of normal time to completion) after initial
enrollment. For example, a student in the 2013 cohort (full-time, first-time, degree-seeking student in
fall 2013) will be tracked until spring 2016 graduation (enrolled in academic years: 2013-14, 2014-15,
and 2015-16). These cohorts do not include Running Start students.
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Table 3 IPEDS graduation and transfer rates of students over five years

2009-2012
2010-2013
2011-2014
2012-2015
2013-2016

All
Graduated
(and may
have
transferred)
33%
33%
32%
36%
37%

All
Transferred
only
16%
14%
17%
17%
14%
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A/W
Graduated
(and may
have
transferred)
37%
36%
37%
44%
42%

A/W
Transferred
only
19%
17%
17%
22%
18%

HUG
Graduated
(and may
have
transferred)
28%
30%
26%
26%
30%

HUG
Transferred
only
11%
11%
18%
12%
9%
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Indicator 1.3c Former Workforce Education and Transfer Student Survey responses about
quality of education
Former workforce education and transfer students who had attended BBCC between fall 2012 and
spring 2015 and had at least 45 credits or a credential were surveyed in 2016 about their educational
experiences, quality of services, transfer experience (transfer students), and overall perception of their
time at BBCC. Their feedback allows BBCC to understand what is working well for students and identify
opportunities to improve the student experience.

Indicator 1.3c Former Workforce Education and Transfer Student Survey responses about
quality of education (Former Workforce Education Student Survey responses)
Number of respondents:
2013: Overall = 117
2016: Overall = 93
Eighty-three percent of respondents were employed and 61 percent of those were employed in the area
they studied at BBCC. Overall, 78 percent of all respondents said they were using the skills they learned
in their program of study (both technical and soft skills).
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Indicator 1.3c Former Workforce Education and Transfer Student Survey responses about
quality of education (Former Transfer Student Survey responses)
Number of respondents:
2013: Overall = 180
2016: Overall = 127
Approximately 70 percent of respondents transferred to baccalaureate institutions and less than 20
percent had problems transferring. Of students experiencing problems, the primary issue was that BBCC
credits were not accepted as the students had expected.
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Indicator 1.3d Employment data
Table 4 shows a combined total of three years of employment data for Workforce Students’ in
Washington or Oregon the third quarter (nine months) after they left BBCC. Three years of student
employment is used to even out fluctuations that might occur in any one year. Information is reported
for students who have earned a credential (certificate and degree) or who have gained least 45 credits
with a 2.0 GPA.
To protect students’ privacy, rates are reported for groups with 10 or more students. Students who
transferred are also removed from this group.
Table 4 Workforce students' employment (students who completed 45 credits with a 2.0 GPA or received a certificate or degree
and left BBCC in 2014-15, 2013-14, or 2012-13)

Attainment Level

Number of
Students

Percent Employed in
WA or OR in the 3rd
Quarter After They Left
BBCC

Accounting Technician

Degree

17

53%

Associate Degree Nursing

Degree

42

95%

Automotive Technology

Degree

24

71%

Aviation Maintenance Technology

Degree

14

93%

Aviation Maintenance Technology

Certificate

20

75%

Aviation Maintenance Technology

45+ Credits and 2.0 GPA

22

50%

Business Information Technology

Degree

12

83%

Business Information Technology

Certificate

18

78%

Business Information Technology

45+ Credits and 2.0 GPA

34

62%

Certificate

106

82%

Commercial Pilot

Degree

18

78%

Commercial Pilot

45+ Credits and 2.0 GPA

27

52%

Early Childhood Education

Degree

24

75%

Industrial Systems Technology - Emphasis
Industrial Electrical

Degree

27

63%

Industrial Systems Technology - Emphasis
Industrial Electrical

45+ Credits and 2.0 GPA

16

81%

Degree

16

81%

Program

Commercial Driver's License

Industrial Systems Technology Maintenance Mechanics Technology
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Attainment Level

Number of
Students

Percent Employed in
WA or OR in the 3rd
Quarter After They Left
BBCC

Medical Assistant

Degree

54

98%

Medical Assistant

45+ Credits and 2.0 GPA

12

50%

Nursing Assistant

Certificate

94

64%

Welding Technology

Degree

15

87%

Welding Technology

45+ Credits and 2.0 GPA

32

75%

ALL WORKFORCE STUDENTS

Degree

280

82%

ALL WORKFORCE STUDENTS

Certificate

261

74%

ALL WORKFORCE STUDENTS

45+ Credits and 2.0 GPA

198

65%

Program
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Indicator 1.3e Student Achievement Initiative (SAI) completion points
The college is awarded a point when a student earns a certificate or degree. Only awards earned during
the academic year are counted. Additional points are earned when current or previous basic skills
students reach this achievement level. This chart represents all enrolled students in a given year
including those who are not near completion; therefore, the college can only earn points for this
achievement level for some of our students.

Percent of population earning SAI points - Completion point
2012-13
A/W
15%
HUG
7%
Ethnicity not reported
2%
Overall
11%
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2013-14
14%
8%
5%
11%

2014-15
15%
9%
3%
11%

2015-16
18%
11%
4%
13%

2016-17
17%
13%
3%
13%
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Core Theme: Excellence in Teaching and Learning – BBCC
supports innovation, variety, and creativity; maintains high
academic and industry standards; and supports professional
development for continued growth
Objective 2.1 BBCC implements innovation and creativity in programs and
services
Indicator 2.1a Spring Enrollment Survey responses related to advising and student
engagement
The Spring Enrollment Survey (SES) is an online in-house survey given to all students enrolled in spring
quarter classes. Most students will have been enrolled one or two quarters at BBCC and experienced
different programs and services. In 2017, 362 students responded (14% of the overall student
population in spring 2017). The results of the 2017 SES apply to Academic/Transfer and Workforce
Education students only due to the lack of Adult Basic Education (ABE) students’ responses. This year
we will look into ways to gather ABE students’ feedback.
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Indicator 2.1a Spring Enrollment Survey responses related to advising

Number of respondents:
2014: Overall = 471; Asian and/or white = 252; Historically Underrepresented Groups = 158
2016: Overall = 240; Asian and/or white = 115; Historically Underrepresented Groups = 94
2017: Overall = 362; Asian and/or white = 147; Historically Underrepresented Groups = 141
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Indicator 2.1a Spring Enrollment Survey responses related to advising (cont.)

Number of respondents:
2014: Overall = 471; Asian and/or white = 252; Historically Underrepresented Groups = 158
2016: Overall = 240; Asian and/or white = 115; Historically Underrepresented Groups = 94
2017: Overall = 362; Asian and/or white = 147; Historically Underrepresented Groups = 141
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Indicator 2.1a Spring Enrollment Survey responses related to student engagement
Number of respondents:
Overall = 362; Asian and/or white = 147; Historically Underrepresented Groups = 141

Indicator 2.1a Spring Enrollment Survey responses related to student engagement (cont.)
Number of respondents:
Overall = 362; Asian and/or white = 147; Historically Underrepresented Groups = 141
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Indicator 2.1b Assessment of Student Learning Outcomes – innovative course-level items
Summary of course level assessment in Workforce Programs from Assessment Committee report on
General Education Assessment:
Course level conclusions primarily were based on the assessment reports in two programs:
Business/Accounting and Criminal Justice. In these two programs, we found there to be an active
process of assessment taking place with the loop being closed as demonstrated below.
1. Accounting 201 is providing additional class time and revised assessment tools.
2. Business 201 is changing course delivery.
3. Criminal Justice 101 demonstrated validating the loop closing process by reassessing
changes made based on previous assessments (i.e. a new text book).
At the course level, systematic assessment and loop closing is taking place in a limited number of
classes. The challenge remains to extend this process to each course and program with a follow up at
the institutional level of the General Education Outcomes.
Good examples of course level assessment completed in 2016-17:
Arts & Sciences
•

•
•

•

Chemistry 121 – Instructor developed and implemented a “Cognitive Learning Module” to help
students learn active learning approaches for learning chemistry. For two consecutive quarters
after implementing, students’ Unit 2 test scores improved. The instructor is expanding
implementation into other courses.
Art 218 – Instructor moved a peer evaluation activity from Canvas to a classroom discussion. As
a result, student writing for the activity was more specific than previously.
Math 098 – Math department implemented a new video describing methods of factoring
trinomials. After implementation, student test scores for factoring increased and the math
department is focusing on teaching one specific method of factoring.
Math 094, 098, 099 – In an effort to increase course completions, the math department is
implementing a rigorous attendance policy, promoting campus resources to students, reaching
out to students who exhibit at risk behaviors, aligning homework and exam content, and adding
supplemental homework questions.

Workforce Education
•

•

Criminal Justice 101 – A review of a project that uses a real, local case showed a correlation
between students’ work on the project and students’ grade in the class. The instructor will next
investigate how specific aspects of the project relate to program and general education
outcomes.
Nursing 110, 120, 130, 210, 220, 230 – A flipped model of instruction allows the instructors to
use class time to reinforce concepts rather than introduce them, using strategies such as
scenarios, group games, concept mapping and outlining. To help students acquire
documentation skills, the department has added specific assignments to practice developing the
skill.
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Transitional Studies
•

English 099 – Instructor evaluated student writing samples using a common rubric. Evidence of
critical reading and interpretation as well as evidence of revision were two areas that needed
improvement. Based on the results, the master course outline was updated and clearer
expectations were given to associate faculty about teaching writing.

Indicator 2.1c Percent of departments completing department indicator worksheets
Departments that identify performance indicators for self-evaluation and set department goals are more
likely to implement innovation and creativity than if they do not. By setting goals, measuring progress,
and engaging in a continuous improvement process, departments can support excellence in teaching
and learning.
For the 2017-18 academic year, a total of 37 departments (100% of those assigned) set goals and
identified performance indicators by completing department indicator worksheets.
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Objective 2.2 BBCC helps students attain high academic standards
Indicator 2.2a External certification rates
Industry certifications allow workforce programs to gauge if students are gaining industry specific
knowledge and skills. In July 2017, BBCC began tracking the number of students who took the industry
certification tests and the number who passed to establish a certification rate. Table 5 lists certification
rates from July 1, 2017 through December 30, 2017.
Table 5 Industry certification rates, July 2017 through December 2017

Educational
Program

Name of Industry
Certification, License,
or Recognized Standard

Total #
attempted

# of
certificates
earned

Certification
Rate

Notes

Automotive

A8 Engine Performance

19

8

42%

Three students
scored incomplete,
numbers may
change

Aviation

Private Pilot Certificate

19

19

100%

Certificates for July
- September

Aviation

Instrument Pilot Rating

11

11

100%

Aviation

Commercial Pilot
Certificate

8

8

100%

Certificates for July
- September

Aviation

Certified Flight
Instructor Certificate

4

4

100%

Certificates for July
- September

Aviation

Multi-Engine Certificate

2

2

100%

Certificates for July
- September

Aviation

Tailwheel Endorsement

2

2

100%

Certificates for July
- September

Aviation

Complex Endorsement

3

3

100%

Certificates for July
- September

Aviation

High Performance
Endorsement

3

3

100%

Certificates for July
- September

Aviation
Maintenance

General

9

6

67%

Aviation
Maintenance

Airframe

10

7

70%

Aviation
Maintenance

Powerplant

2

1

50%
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Educational
Program

Name of Industry
Certification, License,
or Recognized Standard

Total #
attempted

# of
certificates
earned

Certification
Rate

Notes

Business
Information
Management

MOS Word

4

4

100%

Business
Information
Management

MOS Excel

8

5

63%

Commercial
Driver’s
License

CDL Certification Course

7

7

100%

Approved CDL
Training Program

Commercial
Driver’s
License

CDL Class A Driver’s
License

7

7

100%

Passed the CDL
State Test with 3rd
party tester.

Computer
Science

CompTIA A+ 901

1

1

100%

Computer
Science

CompTIA A+ 902

1

1

100%

Computer
Science

Cisco CCNA Security

1

1

100%

Early
Childhood
Education

State Short CertificateInfant/Toddler

9

9

100%

Nursing

LPN license

12

12

100%

Nursing

NA Cert exam

10

10

100%

Nursing

NCLEX-RN

17

17

100%

Welding

WABO Certification

6

4

67%

Welding

Initial Certificate

13

13

100%

Welding

State Short CertificateGeneral

18

18

100%
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Indicator 2.2b Course success rates by modality and time of day
Research shows that grades predict success in subsequent classes among community college students
(Hagedorn, Lester & Cypers, 2010). Hagedorn et al (2010) found that students could succeed in
subsequent levels if they earned a C grade; however, they were more successful at the next level when
they earned A or B grades. Pass grades also indicated better performance in subsequent classes
(Hagedorn et al, 2010). The ≥2.0 grade point used here represents a high C through an A grade at BBCC.
Course success rates are calculated by dividing the number of students who earned that 2.0 grade point
(or higher) or a “pass” grade in the class by the total number of 10th day enrollees, including students
who withdrew during the quarter, resulting in the course success rates depicted in the following charts.
Hagedorn, L. S., Lester, J., & Cypers, S. J. (2010). C Problem: Climb or Catastrophe. Community College Journal of Research and
Practice, 34(3), 240-255.

Indicator 2.2b Course success rates (overall)
Overall course success rates represent all courses, all modalities, and all times of day combined into one,
overall rate.
Overall Course Success Rates
A/W
HUG
Ethnicity not reported
Overall
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2012-13
80%
73%
80%
79%

2013-14
80%
73%
83%
79%

2014-15
79%
74%
84%
77%

2015-16
80%
77%
84%
78%

2016-17
78%
76%
80%
77%
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Indicator 2.2b Course success rates (face-to-face)
Face-to face course success rates represent only courses delivered in the traditional lecture, face-to-face
modality.

Face-to-face Course Success Rates
2012-13
A/W
82%
HUG
76%
Ethnicity not reported
82%
Overall
80%
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2013-14
83%
77%
79%
81%

2014-15
81%
76%
87%
80%

2015-16
82%
78%
82%
80%

2016-17
78%
75%
78%
77%
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Indicator 2.2b Course success rates (web enhanced)
Web enhanced course success rates represent face-to-face courses that do not replace any face-to-face
seat time, and access to web-based tools is required.

Web Enhanced Course Success Rates
A/W
HUG
Ethnicity not reported
Overall
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2012-13
80%
73%
76%
77%

2013-14
79%
75%
86%
78%

2014-15
79%
74%
84%
77%

2015-16
81%
77%
82%
79%

2016-17
78%
77%
82%
78%

46

Indicator 2.2b Course success rates (hybrid)
Hybrid course success rates represent courses that displace some, but not all, face-to-face class time
with web-based tools.

Hybrid Course Success Rates
2012-13
A/W
68%
HUG
69%
Ethnicity not reported
46%
Overall
68%
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2013-14
73%
68%
65%
71%

2014-15
75%
70%
82%
73%

2015-16
76%
75%
82%
76%

2016-17
76%
78%
89%
77%
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Indicator 2.2b Course success rates (online)
Online course success rates represent courses that use web-based tool and where 100 percent of the
instruction and interaction between instructor and student is done online. (Proctored exams are still
allowed for this classification.)

Online Course Success Rates
2012-13
A/W
72%
HUG
65%
Ethnicity not reported
73%
Overall
70%
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2013-14
74%
62%
85%
70%

2014-15
76%
71%
94%
75%

2015-16
78%
77%
86%
77%

2016-17
77%
75%
73%
76%
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Indicator 2.2b Course success rates (day)
Day course success rates represent courses delivered before 4:00pm.

Day Course Success Rates
A/W
HUG
Ethnicity not reported
Overall
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2012-13
80%
74%
86%
78%

2013-14
80%
75%
84%
79%

2014-15
79%
74%
87%
77%

2015-16
80%
76%
79%
79%

2016-17
77%
75%
81%
76%
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Indicator 2.2b Course success rates (night)
Night course success rates represent courses delivered at 4:00pm or later.

Night Course Success Rates
A/W
HUG
Ethnicity not reported
Overall
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2012-13
81%
80%
93%
81%

2013-14
82%
79%
76%
80%

2014-15
79%
81%
88%
79%

2015-16
82%
85%
93%
83%

2016-17
80%
81%
86%
80%
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Indicator 2.2c General Education (Gen Ed) Assessment
During the 2016-1017 academic year, Big Bend Community College had a significant shift in assessment
procedure. As part of that shift, department and program reports were reviewed and conclusions were
drawn regarding the quality of the assessment and the institutional impact. Reports were divided based
on the revised General Education Outcomes and were evaluated by the Assessment Team. Below are
the results of the review.
General Education Outcome #1: “Students will be able to communicate clearly and effectively.”
We reviewed assessment reports from four different disciplines, Chemistry, Developmental English,
English, and Foreign Language. All reports addressed the specified Gen Ed outcome, but the manner and
focus of each report was very different. Chemistry assessed Chemistry 105 students’ ability to show
clarity of ideas and sound support of assertions; their students demonstrated proficiency in the first area
but not in the second. Chemistry instructors plan to clarify assignment requirements and student
expectations. Developmental English focused on English 099 classes, gathered writing samples from
multiple classes, and assessed those samples for numerous facets of communication ability. As observed
within the assessment, these students needed improvement in critical reading and interpretation, as
well as evidence of revision. These results were used as a basis to revise the Master Course Outline and
clarifying conversations among Developmental English faculty. English assessed English 101 students in
their ability to show an understanding of MLA format using a standardized quiz; the sample size was
small for the optional quiz, so the small data set yielded inconclusive results. While Developmental
English and English had limited results this year, their assessment methods were greatly improved from
previous years. Foreign Language assessed Spanish 121 students’ ability to write a unique paragraph in
the target language. Ninety-five percent of students achieved the objective. With such a high
proficiency, no changes were proposed and continued assessment of this area seems unnecessary.
Interpretation of this Gen Ed outcome is difficult with such a small sample of assessments in this area.
With each discipline looking at different facets of communication, there is insufficient data to ascertain
whether our students are communicating clearly and effectively across all disciplines and programs.
Spanish students can write unique paragraphs in the Spanish language and Chemistry students can
express themselves clearly. Those same Chemistry students need improvement on supporting
assertions, and English 099 students need to improve critical reading and interpretation and evidence of
revision. It is clear that larger sample sizes are needed that would be available if all sections of a course
were assessed within a discipline and more disciplines were assessing this Gen Ed outcome.
General Education Outcomes #2 and #3: “Students will be able to reason mathematically” and
“students will be able to solve problems by gathering, interpreting, combining and/or applying
information from multiple sources,” respectively.
Not many departments look at Gen Ed outcome #2 (students will be able to reason mathematically).
Math and Physics both assessed this outcome by looking at specific problem areas for students in their
courses. Both looked to provide more resources and change the method of instruction for these topics
and found that further investigation is needed because of a skewed sample in winter 2017 due to
weather conditions that impacted student attendance. Math made changes that might have impacted
the results found in Physics.
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Seven departments, ranging from humanities to sciences, analyzed Gen Ed outcome 3 (students will be
able to solve problems by gathering, interpreting, combining and/or applying information from multiple
sources) in some of their courses. There were a variety of assessments ranging from research papers to
lab reports to specific problems on exams. In general, we found that the assessments covered all of the
components of the outcome: gathering, interpreting, combining, and applying information.
We found that some of the assessments had very clear meaning and details, but others were less clear
and lacked specific data, an explanation of the process, and how they would close the loop. We found
ourselves asking “What tools were being used to assess this?” and could not find supporting data to
show the detail of the process. The assessment tools were listed, but not always explained in the
narrative. For example, the tool was a lab assignment, but there was no indication of what part of the
lab or what specific information was used in the assessment. Part of this is due to the fact that our prior
understanding of the assessment process was built more around benchmarks and less about learning
outcomes. Fundamentally, there seemed to be a disconnect between what was assessed in courses and
the purpose of the assessment report. In general, we can see an improvement from the 2015/16
reports to the 2016/17 reports. Now that the process is clearer, we are working towards a more
cohesive, campus-wide approach to reporting assessment and how to use the results (closing the loop).
What we have interpreted from looking over these reports is that, while many departments were
looking at Gen Ed outcomes #2 and #3, many reported on departmental/program changes and how
those changes impacted student success across their curriculum. We do not know how this fits into the
assessment process because of the way they were reported – they seem to assess learning, but the
reports do not fit into a specific Gen Ed outcome. These assessments seem important and speak to the
idea that sometimes closing the loop means improving the method we use to make assessments. There
are many departments and classes that are assessing the same outcomes and it could be beneficial to
have more formal conversations about student success across multiple disciplines. This leads us to
believe that there is a need for more communication between departments and programs that could be
better facilitated by the institution. Time is a factor, not only to have the conversations, but also to
implement ideas.
General Education Outcome #4: “Students will be able to recognize or articulate personal/interpersonal
aspects of, or connections between, diverse cultural, social, or political contexts.”
Three courses assessed this outcome in different ways. Two of the courses embedded the diversity
assessment in parts of an assignment. While they both found that students reached a benchmark, there
was very little information to evaluate the quality of the assessment and to draw conclusions regarding
students’ preparedness related to this outcome. The third class provided no information to allow us to
interpret results. We need more narrative and description of the assessment and how it directly ties to
student learning at the General Education and Course Outcome levels. With the current narrative, one
cannot determine the logical next steps.
We feel this is an important and relevant outcome that could specifically be tied to our diversity course
requirement recently approved for the AAS (DTA). We are in the process of determining the criteria
used to evaluate which courses would fit this requirement. Faculty who evaluate this outcome and
believe that our General Education Diversity Requirement is relevant to their course could use their
assessment to justify their course being selected as a diversity course. Their assessment could also be
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used to further validate that their course is meeting the requirements. However, this can only be done
with more a detailed assessment and possibly some standard assessment rubrics for this outcome.
General Education Outcome #5: “Students will be able to demonstrate teamwork, ethics, appropriate
safety awareness and/or workplace specific skills.”
Workforce Education Assessment Summary
The following is an assessment summary for the Workforce Education programs at BBCC. This summary
was based upon the submissions from each program in their annual assessment reports to the
assessment committee. Reflected in this summary is the assessment committee’s effort to transition to
the following three key indicators of outcome-based assessment: Gen Ed Outcomes, Program
Outcomes, and Course Outcomes.
General Education Outcomes:
The primary Gen Ed outcome that Workforce Education programs support is outcome #5 (students will
be able to demonstrate teamwork, ethics, appropriate safety awareness and/or workplace specific
skills). All Workforce Education courses have this outcome in common, making it a valuable key
indicator and assessment tool. In our review of each of the assessment reports against this outcome,
the following three items were noted:
1. On a program level we were able to infer from the high level of success in the courses with
certification testing that our students were meeting General Education/Related Instruction
Outcome #5.
2. Certification testing is not an exclusive assessment tool shared by all programs in Workforce
Education.
3. In the future, there needs to be a closer link between specific learning outcomes and Gen Ed
Outcome #5.
Conclusion: The programs are making progress on linking course and program outcomes to a Gen Ed
Outcome; however, it is incomplete at this time.
Program Outcomes:
On the program assessment level, three commonalities were found in the Nursing, Aviation, Aviation
Maintenance Technology, and Medical Assistant reports.
1. We met or exceeded our goals for certifications.
2. There was no specific learning outcomes being addressed in these classes at a program level.
3. Closing the loop with assessment was very limited to non-existent, with the exception of
Nursing.
Conclusion: Guided/Questions or a worksheet model of reports would help the assessment be more
comprehensive and allow for a completion of the assessment loop at the program level.
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Course Outcomes:
Course-level conclusions primarily were based on the assessment reports in two programs:
Business/Accounting and Criminal Justice. In these, we found an active process of assessment taking
place with the loop being closed, as demonstrated below.
1. Accounting 201 is providing additional class time and revised assessment tools.
2. Business 201 is changing course delivery.
3. Criminal Justice 101 demonstrated validating the loop closing process by reassessing changes
made based on previous assessments (e.g. a new text book).
Conclusion: At the course level, systematic assessment and closing the loop is taking place in a limited
number of classes. The challenge remains to expand this process to each course and program with a
follow up at the institutional level of the Gen Ed outcomes.
Workforce Education Assessment Conclusion:
This year marks a transition in the focus of the assessment committee’s work with an emphasis on the
three key outcome indicators: Gen Ed, Program and Course. The assessment summary of the
Workforce Education programs reflects an attempt at standardization across various departments and
disciplines on the campus. While the Workforce Education programs are diverse and the reports were
only partially standardized during this transition, three conclusions were noted from this summary:
1. Programs with certification standards are meeting and exceeding their goals.
2. There is an overemphasis on arbitrary percentages of pass rates in certification that is not
always clearly linked with meeting a specific learning outcome.
3. Assessment reports tend to be focused on strengths and could be better utilized to direct
institutional planning if they validated areas needing improvement within courses and
programs.

Indicator 2.2d Program Assessment
Summary of course level assessment in Workforce Programs from Assessment Committee report on
General Education Assessment:
On the program level of assessment, three commonalities were found in Nursing, Aviation, Aviation
Maintenance Technology, and Medical Assistant reports.
1. We met or exceeded our goals for certifications.
2. There was no specific learning outcomes being addressed in these classes at a program level.
3. Closing the loop with assessment was very limited to non-existent with the exception of
Nursing.
Guided/Questions or a worksheet model of reports would help the assessment be more comprehensive
and allow for a completion of the assessment loop at the program level.
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Objective 2.3 BBCC supports professional development for faculty and staff in
order to improve student engagement and outcomes
Indicator 2.3a Employee generated professional development topics
Following BBCC-provided training, attendees are asked to rate the effectiveness of the training and
provide ideas for future training. In fall 2017, trainees suggested the following topics for future training:
•
•
•
•
•
•

Advising
Best practices in Student Services
Community resources for students
Inclusive design and delivery
Accessibility in Excel documents and
PowerPoint
Big Bend 101

•
•
•
•
•
•

Building skills in Microsoft Office
Career exploration platforms
Marketing and communication training
Cultural competence
Innovative ways to use Canvas
Student-ready practices

Indicator 2.3b BBCC professional development offerings
Six training sessions have been offered since September 2017. These include New Faculty Advising,
Clery Act Training, Accessibility Training, Autism Cultural Responsiveness, Screening Committee
Preparation with an emphasis on Managing Bias, and Data Analysis Training for Classified Staff.

Indicator 2.3c Evaluation of professional development
Historically, BBCC has assessed the effectiveness of professional development by reviewing the number
of training sessions offered, the number of participants, and the costs associated with the professional
development opportunities. During the strategic planning process, it was determined that a different
method of assessment was needed.
In September 2017, an evaluation tool was developed to better assess the effectiveness of training. The
survey asks participants to rate their knowledge on the training topic before and after the training
session. Participants are also asked to rate the likelihood they will make changes to their practice or
work process based on the information provided in the training.
Survey responses from the training sessions completed since September (excluding Data Analysis
Training for Classified Staff) have been positive with respondents indicating a higher level of knowledge
upon completing the training than prior to training. On a scale of 1-10, participants rated the likelihood
of changing their practice based on information received in the training at 7.125.
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Core Theme: Community Engagement – BBCC supports
economic development, nurtures community and industry
partnerships, and acts as a responsible steward of resources
Objective 3.1 BBCC works with community and industry partners to support
economic development
Indicator 3.1a Employer Survey responses related to needed training and how/when to offer
the training
Every three to four years, BBCC surveys industry partners about the former Big Bend students they
employ or have employed. Questions related to former students’ technical, personal, and general
education skills are included, as well as questions related to needed training. In 2016, 21 employers
responded to the survey. Responses related to needed training are in Table 6.
Table 6 Employer Survey 2016 responses to what types of training are needed from BBCC

Needed training:
Avionics

How/when to offer the training:
Depends on the audience

Medical coding, dental assistant, phlebotomy

Day, evening, weekend; on-site in industry

More Soils and Agronomic courses

Day, evening, weekend; on-site in industry

Special Education and English Language Learners

Day, evening; on-site in industry

Indicator 3.1b Align economic sectors with BBCC programs, CBIS offerings, and testing
services
BBCC supports economic development within its service district by offering programs and services that
support each of the primary economic sectors in the district. A review of the alignment between
primary local economic sectors with BBCC programs and services illustrates both areas of strength and
improvement for the college (Table 7).
Table 7 Leading Industries in Adams & Grant Counties 2016 (Industries from Employment Security Department, County Profiles
2016)
Industry

Agriculture,
forestry and
fishing

BBCC Programs
• Agriculture
• Aviation
• Aviation Maintenance
• Commercial Driver’s
License (CDL)
• Mechatronics
• Unmanned Aerial
Systems
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CBIS Training

•

CDL Certification

BBCC Testing Services
• Commercial Driver’s License
(CDL) Certification
• Federal Aviation Administration
(FAA) Airframe & Powerplant
• FAA Commercial Pilot
• FAA – Part 107 Remote Pilot
Certification (Unmanned Aerial
Systems, UAS)
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Industry

BBCC Programs
• Industrial Systems
Technology
• Welding

•
•
•
Local government

•
•
•
•

Accounting
Administrative
Professional Services
Commercial Driver’s
License
Computer Science
Criminal Justice
Early Childhood
Education
Homeland Security
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CBIS Training

Several local governments
participate and attend our
Flagging Certification. City of
Moses Lake, City of Ephrata

BBCC Testing Services
• WSDA Pesticide (Washington
State Department of
Agriculture/Pesticide) exams –
provides initial certification and
continuing education for
pesticide applicators, dealers,
consultants, and structural pest
inspectors.
• WABO – Washington
Association-Building Officials
Welder Certification
• CDL Certification
• Cisco (computer certification) CCENT, CCNA, CCDP, etc.
• CompTIA A+ - (IT certification
series) –network, security, etc.
• CIW - Certified Internet Web
Professional Flagging
Certification
• Microsoft Office Specialist
(MOS) Certification
• Microsoft Technology Associate
(MTA) Certification
• QuickBooks Certified User
(QBCU)
• NES - National Evaluation Series
test – fulfills the content
knowledge requirement for
candidates seeking an
endorsement to a Washington
teaching certificate.
• WEST-B – (Washington
Educators Skills Tests-Basic) assesses basic writing, reading,
and mathematics skills to ensure
the necessary minimum level of
basic knowledge for prospective
teachers or out-of-state
candidates applying for a
Washington State teaching
certificate.
• WEST-E (Washington Educator
Skills Test) – provides an
endorsement to a new or
existing Washington State
teaching certificate.
• GED – (General Education
Development/Diploma) – HS
equivalency test
• DSST – allows a person to
demonstrate knowledge
acquired outside of the
classroom to earn college credit.
• PAN (Performance Assessment
Network) – provides preemployment assessments to
those seeking jobs with such

57

Industry

BBCC Programs

CBIS Training

•
•
•
•
•
•
•
•

Manufacturing
(includes food
processing plants)

•
•
•
•

Automotive
Industrial Systems
Technology
Mechatronics
Welding

•
•
•
•
•
•

•
•
•
•
•
•
•
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Leadership Training
Microsoft Office
Chemistry
ISO 9001
Success for Team Leads
TPC Online Training
Maintenance Department
CCV206-Factory Talk
Maintenance and
Troubleshooting
CCI 108-Centerline MMC
with Intellicenter
Microbiology
Forklift Recertification
Technical Writing
Electrical Safety
Workplace
communications
ISO-14001 Emergency
Medical Services
Environmental Health and
Safety
Lean Black Belt
Human Resources on the
Job
Clear, Concise
Communications
Train the Trainer
Microbiology – WSU
Extension
The Competent Person
Training
Journeyman Training

BBCC Testing Services
agencies as the TSA, FBI, or CBP
(Customs Border Patrol).
• Nextec/Castle - provides
certification and licensure
testing for certification boards,
government agencies,
corporations, educational
institutions, and trade and
professional associations.
• CLEP (College-Level Examination
Program) a College Board
program - demonstrates
students’ mastery of collegelevel material to earn college
credit.
• CASAS (ESL) - measures the level
of adult literacy.
• Test proctoring - serves distance
learners in the general public or
agencies (example: coroner’s
office or insurance agencies)
requiring testing services.

•
•
•
•
•
•

Cisco (computer certification) CCENT, CCNA, CCDP, etc.
CompTIA A+ - (IT certification
series) –network, security, etc.
CIW - Certified Internet Web
Professional
Flagging Certification
Microsoft Office Specialist
(MOS) Certification
WABO – Washington
Association-Building Officials
Welder Certification
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Industry

BBCC Programs

CBIS Training
These trainings were provided
to: Moses Lake Industries,
ChemiCon, McCain Foods,
TAKATA, AstaReal

BBCC Testing Services

•
•
•

Health Services

•
•
•
•

Medical Assistant
Medical Office and
Billing Services
Medical Simulation
Nursing

•
•
•

Time Management
Progressive Office-Excel,
Word, PowerPoint
Suicide Training- EWU

These trainings were provided
to Samaritan Healthcare

•
•
•
•
•

•
•
Retail Trade

•
•

Accounting
Administrative
Professional Services
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•
•

Cisco (computer certification) CCENT, CCNA, CCDP, etc.
CompTIA A+ - (IT certification
series) –network, security, etc.
CIW - Certified Internet Web
Professional NREMT &
Paramedic - National Registry
Emergency Medical Technicians
AMT/RMA - American Medical
Technologists
Microsoft Office Specialist
(MOS) Certification
Microsoft Technology Associate
(MTA) Certification
QuickBooks Certified User
(QBCU)
TEAS (Test of Essential Academic
Sills) – assesses students’
preparedness entering health
science fields.
Microsoft Office Specialist
(MOS) Certification
Microsoft Technology Associate
(MTA) Certification
QuickBooks Certified User
(QBCU)
Fundamental Technology
Associate series – measures
knowledge among students
seeking a career in technology.

59

Objective 3.2 BBCC works with K-12 and university partners to provide
educational opportunities
Indicator 3.2a National Student Clearinghouse transfer data
With more than 3,600 colleges reporting enrollment and degree information each year, the National
Student Clearinghouse provides accurate longitudinal data on student outcomes. This allows us to track
students to determine transfer patterns over time. Cohorts consist of full-time, first-time transfer
students in fall quarter who are followed for three years after initial enrollment. For example, a student
in the 2013 cohort (full-time, first-time, transfer student in fall 2013) will be tracked until spring 2016
(enrolled in academic years: 2013-14, 2014-15, and 2015-16). These cohorts do not include Running
Start students.

Transfer Rates of Full-time, First-time Students with Transfer Intent
A/W
HUG
Ethnicity not reported
Overall
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2012-13
41%
29%
40%
37%

2013-14
48%
20%
0%
37%

2014-15
46%
18%
50%
35%

2015-16
53%
31%
100%
45%

2016-17
53%
37%
60%
47%
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Indicator 3.2b Percent of local high school graduates attending BBCC
Table 8 shows a five-year trend in college-going rates of BBCC’s service district high school students. It
includes the number of high school graduates, percent who are going to college, percent attending
BBCC, percent attending a Washington public 2-year college, and percent attending a Washington public
4-year college. A dash indicates that the data was not reported for that school or did not meet reporting
standards. This information informs outreach and recruiting efforts.
Table 8 BBCC's Service District High Schools’ Postsecondary Enrollment Rates
2011

2012

2013

2014

2015

26

-

30

25

10

Percent Going to College

70-79%

-

70-79%

70-79%

40-59%

-

11-19%

0-20%

-

11-19%

-

40-49%

21-39%

-

Almira Coulee Hartline High School

Percent attending Big Bend
Percent attending WA Public
2-year
Percent attending WA Public
4-year

0-10%

50-59%

-

30-39%

40-59%

-

Ephrata High School

Total High School Graduates

High School

Category

Almira Coulee Hartline High School

Total High School Graduates

Almira Coulee Hartline High School
Almira Coulee Hartline High School
Almira Coulee Hartline High School

156

154

150

60-64%

60-64%

146

Ephrata High School

Percent Going to College

Ephrata High School

Big Bend

30-34%

25-29%

35-39%

45-49%

35-39%

Ephrata High School

WA Public 2-year

45-49%

55-59%

55-59%

55-59%

55-59%

Ephrata High School

WA Public 4-year

30-34%

25-29%

20-24%

25-29%

30-34%

Lake Roosevelt High School

Total High School Graduates

37

54

36

32

45

Lake Roosevelt High School

Percent Going to College

40-49%

50-54%

50-59%

40-49%

40-44%

Lake Roosevelt High School

Big Bend

0-20%

0-10%

0-10%

0-20%

21-39%

Lake Roosevelt High School

WA Public 2-year

40-59%

30-39%

30-39%

21-39%

60-79%

Lake Roosevelt High School

WA Public 4-year

21-39%

40-49%

30-39%

21-39%

0-20%

Lind High School

Total High School Graduates

11

17

15

5

-

Lind High School

Percent Going to College

40-59%

40-59%

80-100%

-

-

Lind High School

Big Bend

-

-

21-39%

-

-

Lind High School

WA Public 2-year

-

-

40-59%

-

-

Lind High School

WA Public 4-year

-

-

60-79%

-

-

Moses Lake High School

Total High School Graduates

377

328

357

421

459

Moses Lake High School

Percent Going to College

55%

59%

57%

53%

55%

Moses Lake High School

Big Bend

56%

46%

49%

47%

44%

Moses Lake High School

WA Public 2-year

64%

51%

57%

53%

53%

Moses Lake High School

WA Public 4-year

19%

25%

18%

27%

28%

Odessa High School

Total High School Graduates

13

14

12

17

16

Odessa High School

Percent Going to College

60-79%

60-79%

80-100%

40-59%

60-79%

Odessa High School

Big Bend

0-20%

0-20%

-

-

0-20%

Odessa High School

WA Public 2-year

21-39%

0-20%

21-39%

-

21-39%

Odessa High School

WA Public 4-year

40-59%

60-79%

60-79%

-

60-79%

227

182

175

178

206

Othello High School

Total High School Graduates
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60-64%

158

55-59%

55-59%
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High School

Category

2011

2012

2013

2014

2015

Othello High School

Percent Going to College

56%

55-59%

50-54%

55-59%

54%

Othello High School

Big Bend

15-19%

15-19%

15-19%

15-19%

15-19%

Othello High School

WA Public 2-year

55-59%

50-54%

55-59%

50-54%

60-64%

Othello High School

WA Public 4-year

25-29%

25-29%

25-29%

40-44%

30-34%

Quincy High School
Quincy High School

Total High School Graduates
Percent Going to College

Quincy High School

Big Bend

110
70-74%
25-29%

131
60-64%
30-34%

156
50-54%
20-24%

132
55-59%
30-34%

186
55-59%
25-29%

Quincy High School

WA Public 2-year

65-69%

60-64%

60-64%

75-79%

60-64%

Quincy High School

WA Public 4-year

20-24%

30-34%

15-19%

10-14%

30-34%

Quincy High Tech High

Total High School Graduates

8

-

9

9

12

Quincy High Tech High

Percent Going to College

-

-

-

-

0-20%

Quincy High Tech High

Big Bend

-

-

-

-

-

Quincy High Tech High

WA Public 2-year

-

-

-

-

-

Quincy High Tech High

WA Public 4-year

-

-

-

-

-

Ritzville High School

Total High School Graduates

29

26

29

23

27

50-59%

70-79%

70-79%

70-79%

40-49%

-

0-10%

0-10%

-

-

Ritzville High School

Percent Going to College

Ritzville High School

Big Bend

Ritzville High School

WA Public 2-year

21-39%

50-59%

40-49%

40-49%

0-20%

Ritzville High School

WA Public 4-year

40-59%

30-39%

30-39%

40-59%

40-59%

Royal High School

Total High School Graduates

79

81

76

87

77

Royal High School

Percent Going to College

55-59%

55-59%

70-74%

55-59%

55-59%

Royal High School

Big Bend

40-44%

20-24%

15-19%

25-29%

35-39%

Royal High School

WA Public 2-year

55-59%

55-59%

55-59%

45-49%

50-54%

Royal High School

WA Public 4-year

25-29%

30-34%

25-29%

35-39%

35-39%

Sage Hills High School (Ephrata)

Total High School Graduates

22

19

23

19

19

Sage Hills High School (Ephrata)

Percent Going to College

11-19%

21-39%

20-29%

0-20%

0-20%

Sage Hills High School (Ephrata)

Big Bend

-

-

-

-

-

Sage Hills High School (Ephrata)

WA Public 2-year

-

-

-

-

-

Sage Hills High School (Ephrata)

WA Public 4-year

-

-

-

-

-

Smokiam Alternative High School
(Soap Lake)

Total High School Graduates

44

34

22

-

17

Smokiam Alternative High School
(Soap Lake)

Percent Going to College

15-19%

20-29%

20-29%

-

21-39%

Smokiam Alternative High School
(Soap Lake)

Big Bend

-

-

-

-

-

Smokiam Alternative High School
(Soap Lake)

WA Public 2-year

-

-

-

-

-

Smokiam Alternative High School
(Soap Lake)

WA Public 4-year

-

-

-

-

-

Soap Lake High School

Total High School Graduates

15

12

17

-

25

Soap Lake High School

Percent Going to College

60-79%

80-100%

40-59%

-

70-79%

Soap Lake High School

Big Bend

80-100%

40-59%

-

-

50-59%
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2011

2012

2013

2014

2015

WA Public 2-year

80-100%

60-79%

-

-

60-69%

Soap Lake High School

WA Public 4-year

0-20%

21-39%

-

-

20-29%

Wahluke High School (Mattawa)

Total High School Graduates

83

101

85

96

80

Wahluke High School (Mattawa)

Percent Going to College

55-59%

50-54%

45-49%

45-49%

55-59%

Wahluke High School (Mattawa)

Big Bend

15-19%

0-5%

15-19%

0-5%

15-19%

Wahluke High School (Mattawa)

WA Public 2-year

90-94%

65-69%

65-69%

60-64%

70-74%

Wahluke High School (Mattawa)

WA Public 4-year

6-9%

20-24%

25-29%

25-29%

25-29%

48

73

50

61

54

High School

Category

Soap Lake High School

Warden High School

Total High School Graduates

Warden High School

Percent Going to College

55-59%

55-59%

55-59%

50-54%

55-59%

Warden High School

Big Bend

40-49%

45-49%

50-59%

40-49%

30-39%

Warden High School

WA Public 2-year

60-69%

60-64%

70-79%

70-79%

50-59%

Warden High School

WA Public 4-year

11-19%

30-34%

20-29%

11-19%

30-39%

Washtucna

Total High School Graduates

-

-

-

3

5

Washtucna

Percent Going to College

-

-

-

-

-

Washtucna

Big Bend

-

-

-

-

-

Washtucna

WA Public 2-year

-

-

-

-

-

Washtucna

WA Public 4-year

-

-

-

-

-

Wilson Creek High School

Total High School Graduates

-

-

4

-

8

Wilson Creek High School

Percent Going to College

-

-

-

-

-

Wilson Creek High School

Big Bend

-

-

-

-

-

Wilson Creek High School

WA Public 2-year

-

-

-

-

-

Wilson Creek High School
WA Public 4-year
Note: The data presented here are consistent with SLDS Technical Brief 3 (NCES 2011-603
http://nces.ed.gov/pubs2011/2011603.pdf) to protect personally identifiable information in aggregate reporting. The number of
enrollments or high school graduates determines the width of the reported percentage intervals. The greater the uncertainty in the
calculated percentage, the greater the width. For example, high schools reporting 10-20 graduates in a given year have percentages
reported in interval widths of 20%; high schools reporting 41-100 graduates in a given year have interval widths of 5%.
Data retrieved from: Education Research & Data Center, http://www.erdcdata.wa.gov, on 10/21/2017
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Indicator 3.2c Running Start and College in the High School enrollments
Running Start and College in the High School are dual enrollment programs that allow students to
receive high school and college-level credit while the students are still enrolled in high school. The
enrollment in both programs has continued to rise over the last five years.
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Indicator 3.2d Outreach survey (area schools)
BBCC developed an outreach survey for potential students that will allow the college to determine
interest in various educational programs and student services. This information will allow the college to
anticipate educational needs and direct students to programs and services that will meet those needs.
In fall 2017, 161 surveys were collected from potential BBCC students. One-hundred nineteen (119) of
these were from area high school students. Counts of high school students interested in specific
programs or student services are displayed in Table 9 (high school students could select more than one
item on the survey).
Table 9 Results of Fall 2017 Outreach Survey – high school students

Program or Student Service* of Interest
Aviation
Aviation
Aviation Maintenance Technology
Unmanned Aerial Systems
Business
Accounting
Agriculture
Healthcare
Medical Assistant
Nursing
Industry, Manufacturing, and Trades
Automotive
Commercial Driver’s License
Early Childhood Education
Information Systems Technology
Welding
STEM
Computer Science
The Arts, Education, and Human Services
Criminal Justice
Transfer degree
Dual Enrollment
Student Services*

*All student services areas are grouped together
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Number of Interested
High School Students
11
2
2
7
7
3
4
34
9
25
14
6
0
6
1
1
9
9
12
12
59
4
36
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Objective 3.3 BBCC practices responsible use of resources, including fiscal and
natural resources
Indicator 3.3a Hazardous materials management
Hazardous materials management includes hazardous waste tracking, staff use of Personal Protective
Equipment (PPE) and practice of proper safety procedures, and regulation compliance. Hazardous
materials are tracked on campus to help monitor and identify areas where products can be reduced
and/or eliminated. Employee safety training will be increased to expand employees’ safety knowledge
and work toward mandated compliance.
In calendar year (CY) 2017, the college disposed of:
•

•
•
•
•

518 tons (1.036M lbs.) of contaminated soil from an accidental spill of 30-50 gallons of #2 diesel
fuel at two locations at the commercial driver’s license training facility on March 22-28, 2017.
Cost: $76,536
3,468 square feet of asbestos-exposed carpet, asbestos flooring tiles, and mastic from 17
dormitory rooms in Buildings 5000 and 6000 during summer quarter 2017. Cost: $24,817.
1,400 square feet of asbestos floor tile removed from Building 3000 Flight Center in August
2017. Cost $4,816
55 gallon drum of multiple hazardous wastes (flammable liquids, acetone, and hydrochloric acid)
from Building 1200 Science Lab storage in August 2017. Cost: $183
257 gallons of used oil from Automotive. Cost: $277

Total disposal costs for CY2017: $106,629
Two minor injuries due to hazardous materials were sustained by students or employees:
•
•

Incident #17-BC-066, 10/03/2017: Spill of Nitric Acid Solution. Student sustained chemical burn
to arm. Student(s) mishandled container using incorrect devices. Spill was contained by staff.
Incident #17-BC-073, 10/18/2017: Spill of 400 cc of sulfuric acid, aluminum potassium hydroxide
and water in Building 1200 science lab. Minor injury to student’s arm. Student(s) mishandled
container using incorrect devices. Spill was contained by staff.
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Indicator 3.3b Energy Use Intensity (EUI)
Energy Use Intensity (EUI) is a measurement that defines how much energy the college is using per
square foot per year. The EUI is used to assess the energy efficiency of BBCC buildings and other campus
areas.

Indicator 3.3c Paper and plastic use
Paper and plastic use in the BBCC custodial department is tracked to see how we can optimize
operations in an effort to reduce overall use of these materials.
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Indicator 3.3d Clean audits
Prior to Fiscal Year (FY) 2013-14, BBCC, as an agency of Washington State, met the Northwest
Commission of Colleges and Universities (NWCCU) requirement for an annual financial audit under the
Single Audit prepared by the Office of Financial Management (OFM) for the State as a whole. Starting
with FY 2013-14, BBCC was required by NWCCU to prepare annual Financial Statements specifically for
the college for audit on an annual basis. The State Wide Single Audit (SWSA) would no longer be
accepted by NWCCU as the college’s financial statement audit. Due to state law, the audits of the
college’s financial statement are required to be performed by the State Auditor’s Office.
The FY 2013-14 audit consisted of determining whether the College’s financial statements were free
from material misstatement and that proper internal controls were in place. The results of the audit
were that the financial statements fairly presented the financial position of the college and disclosed no
instances of noncompliance or other matters that are required to be reported under Government
Auditing Standards. The complete FY 2013-14 audit report was published in February of 2016 and can
be found in the BBCC 2014 Financial Report.
In FY 2014-15, BBCC implemented Governmental Accounting Standards Board (GASB) Statement No. 68,
Accounting and Financial Reporting of Pensions, and GASB Statement No. 71, Pension Transition for
Contributions Made Subsequent to the Measurement Date. The annual audit consisted of determining
whether the College’s financial statements were free from material misstatement and that proper
internal controls were in place. The results of the audit were that the financial statements fairly
presented the financial position of the college and disclosed no instances of noncompliance or other
matters that are required to be reported under Government Auditing Standards. The complete FY 201415 audit report was published in February of 2017 and can be found in the BBCC 2015 Financial Report.
In FY 2015-16, no new GASB statements were implemented. The annual audit consisted of determining
whether the College’s financial statements were free from material misstatement and that proper
internal controls were in place. Results of the FY 2015-16 audit were that the financial statement fairly
presented the financial position of the college and disclosed no instances of noncompliance or other
matters that are required to be reported under Government Auditing Standards. The complete FY 201516 audit report was published in July of 2017 and can be found in the BBCC 2016 Financial Report.
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Objective 3.4 BBCC provides an inclusive environment for students, employees,
and partners in order to sustain a vibrant community
Institutional Capacity Assessment Tool (ICAT)
BBCC participates in Achieving the Dream (ATD)—the most comprehensive non-governmental reform
movement for student success in higher education history. ATD has introduced a self-assessment
instrument known as the ICAT, which is based upon seven capacities that ATD has determined a college
needs to be successful in meeting its goals to improve student success and build a student-focused
culture: Leadership & Vision, Data & Technology, Equity, Engagement & Communication, Teaching &
Learning, Strategy & Planning, and Policies & Practices.
In October 2017, all BBCC employees were invited to complete the ICAT. Results were provided for the
college overall and were also broken down by employee type (faculty, staff, and administrators) and act
as a springboard for further conversations around each capacity area. These conversations can provide
insight into ways of communicating, planning, and implementing strategic changes more effectively and
inform strategic planning by identifying potential actions the college can take to achieve its strategic
priorities.

Indicator 3.4a ICAT responses related to equity
Equity, as defined in the ICAT, is “the commitment, capabilities, and experiences of an institution to
fairly serve low income students, students of color, and other at-risk student populations with respect to
access, success, and campus climate.”
Survey responses on equity are summarized below and do not include employee interpretation from the
World Café employee exercise. The summary on equity is broken down as it relates to each ICAT
capacity area.
Overall, the college is seen as having equity as a goal, but has not yet operationalized it into the day-today workings and decisions of the college.
Leadership & Vision: There is an operationalized definition of equity but there is inconsistency on how
equity is applied throughout the institution.
Strategy & Planning: The campus equity committee (defined at BBCC as the Committee on Equity
Inclusion and Diversity, CEID) serves as the primary structure to support equity goals; however, not all
areas consider equity as part of individual area operational practices.
Engagement & Communication: Conversations on equity are happening, but are not intentional or
structured in a way that leads to action.
Policies & Practices: BBCC does apply an equity lens to improve policies that impact students but the
practice is applied inconsistently. Policies and practices have been designed to hire and train a diverse
workforce, but have not been fully implemented.
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Teaching & Learning: More than any other area, employees did not know the extent of equity efforts in
teaching and learning. Opinion varied greatly on how faculty take into consideration the ways students
learn based on their different cultural values, whether or not concepts such as inclusion and social
justice are embedded into curriculum, and how equity concepts are embedded in academic support
activities.
There were two very distinct perceptions on employee training that meet the needs of a diverse
campus. The first perception is that limited training is available but it is optional; the second perception
is that equity training is encouraged and supported.
Data & Technology: Although some employees felt the college has identified useful equity measures for
access and success, more felt that the college has not identified such measures. Decision-makers have
access to pre-set data broken out by various demographics but the data is not accessible in a way that
encourages in-depth analysis. A limited number of employees use student outcome data to inform
decisions related to student success.
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Indicator 3.4b Spring Enrollment Survey responses related to inclusion
The Spring Enrollment Survey (SES) is an online in-house survey given to all students enrolled in spring
quarter classes. Most students will have been enrolled one or two quarters at BBCC and experienced
different programs and services. In 2017, 362 students responded (14% of the overall student
population in spring 2017). The results of the 2017 SES apply to Academic/Transfer and Workforce
Education students only due to the lack of Adult Basic Education (ABE) students’ responses. This year
we will look into ways to gather ABE students’ feedback.
Number of respondents:
Overall = 471; Asian and/or white = 252; Historically Underrepresented Groups = 158
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Indicator 3.4c Degree to which employee demographics reflect student body demographics
The following charts represent the demographics of BBCC students compared to BBCC employees over
five years.
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